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Figure 1: Own illustration based on comprehensive research (u.a. Kearney, 2008;
Heyne et al,, 2019; Tonge & Silverman, 2019; Reissner et al., 2019).

(American Psychiatric Association, 2022 & Tebartz van Elst, 2014)

How often occur different types of school absenteeism among students with ASD?

Which interaction and communication processes are related to school absenteeism and dropout among students with ASD?
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Figure 2: PRISMA flow chart

Registered on Prospero:
https://www.crd.york.ac.uk/prospero/display_record.php?ID=CRD42022343467
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